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Using Literature Circles-based Program for Developing
EFL Creative Short Story Writing Skillsamong

Secondary Stage Students

ABSTRACT

The present study investigated the effectivenessiofg literature
circles based program on developing secondary $dtadents' EFL
creativeshort story writing skills. A pre-post expgental one group
design was used.First year secondary school swi@ertl-Shomout El-
Moshtaraka Secondary School, Benha, Qalioubiya (hovate,
Egypt(N=33) during the first term of the school Ke2020-2021
participated in the study.An EFL creative shortrgtavriting skills
checklist was developed and validated. Instrumem&e an EFL
creative short story writing skills pre-post testam scoring rubric. The
EFL creative short story writing skills pre-test svapplied to the
participants. Then they were taught through litesat circles-based
program for developing their creative short storyiting skills.The
researcher applied the post-test to the particgpant assess the
effectiveness of the literature circles based @ogrThe study results
were analyzed both quantitatively and qualitativ&®esults of the study
revealed that the first year secondary stage sts’dERL creative short
story writing skills were significantly developed a result of the use
ofliterature circles-based program.

Key words: Literature Circles, EFL Creative Short Story
Writing Skills,Secondary Stage.
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I ntroduction

The 2F' century requires that graduate students produualasty
writing that is acceptable to their disciplinarynmmunities as well as
global audiences in need of specialized knowledye.&xpression of
emotions, thoughts, wishes and plans in writtemfogfers to writing. It
Is an essential skill for students in the secondaage as it is the skill
through which the students could express theirghtas It is the main
skill through which students could be evaluatediifierent academic
and educational contexts.

There are numerous purposes involved in writingitidg can be
formal such as writing business letters or creasueh as in writing
poetry and prose (Marlow, 1994). Creative writiragn e viewed as the
fiction writing or the fictional autobiography foemedial purposes in
order to raise self insight. The creative processntrinsically self-
developmental in the creation of artwork (Boltor§94). It involves
searching for meaning, seeking for wonder and dmsgo and for
personal involvement (Stegner, 2002).

Creativity is not the production of something eglfirnew; rather
it is a result of new arrangements of previousiyifear structures. Thus,
creative writing is the reconfiguration of pattertiet subjects have
encountered in literature (Urlaub, 2011). Creativaan be particularly
seen and evaluated concretely in writing skillsitiMy skills should be
continuously exercised and improved so that criptoan be unearthed
and developed. For this purpose, students shoulenm®uraged to
conduct creative writing activities, this is bekevto enhance students’
perception of the outer world and enable them fagboriginality to
their perceptions (Onkas, 2015).

The term “creative writing” in literature usuallgfers to writing
of stories, poems and plays. The word “creative”seen as doing
something new, either new in idea and what it ngaor new in its
writing technique or both. Thus, this sometimes msethat creativity is
often seen as a feature of literature (Muthusamghdind, Ghazali&
Michael, 2010). Lengelle, Meijers, Poell and Paad1@) added that
creative writing contributes to career developmemd helpslearners to
narrate their novels and stories.

Creative writing as a writing methodology is chaeazed by the
free expression of thoughts and ideas in a supeoetnd constructive
classroom environment. It is also referred to gaessive writing. This
approach focuses on enhancing students' abilityexpress their
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creativity and genuinely practice writing in an aty-free atmosphere-
technique. It demonstrates the characteristicsreditive writing which
include: writing a paragraph by describing a persoa place; writing a
short story; writing an informal letter to a friemat a report about
something the reader has read; writing about angigpic; and writing
by describing a picture. Moreover, there have disen discussions
about creative writing as a way of fostering cati¢hinking (Toci,
2014).

Literature circles strategy is related to literatbased instruction,
where learners are divided into small groups teudis the literary text
guided by their own personal responses on what liaeye read(Scott,
1994 &Spiegal, 1998). According to Fredricks (2Q1Rgrature circles
enable students to engage with literature in a thay facilitates critical
thinking while providing a meaningful literacy expances.

Literature circles is based on Vygotsky’s (1978h&of Proximal
Development (ZPD). In this strategy, difficult réagitexts are discussed
with peers and the students in order to make mgalath the teacher
and students handle the literary texts collectitelyconnect them with
their own. In addition, the teacher can support difecult aspects of
reading texts for many students to understand (M&®4.3).1n literature
circles, the students take responsibility from tisa&cher to the students.
The students become responsible for their learprogess. This shift of
responsibility leads to students’ confidence, leddp, and
independence (Jacobs, 2015).

The social interaction that takes place in a ltteecircle is a key
component of its success. To be able to verbdlieedntent, to listen to
other modes of thinking, and to hear other perspesiall contribute to
deepening comprehension (Burns, 1998). Literatureles allow
students to cooperatively learn and comprehends tdxbugh casual
conversations amongst their peers as well as imomeis discussions
surrounding purposefully chosen questions that vaitl in text

comprehension (Coccia, 2015)

Context of the Problem

Despite the importance of EFL creative writing Iskiffirst year
secondary school students' level is low in EFL ftvea writing
skills.This low level was revealed in a number glyftian studies such
asMohammed, Abdlhack, Okasha (2011); Kaoud (2015); Abdel Barry
(2016); Ebrahim (2016); Zidan (2016); Abdel Barry, Edrees, El-

—
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Maghraby and EMasrsafy (2017); Hassan, Edris and Amer (2018); El-
Mahdy (2018); Qoura, El Hadidy and El-Mahdy (2018); Mohammed,
Abd-Alaziz and El-Banna (2018); Al Morshidy (202&)dFarag (2020).

Khater (2015) stated that “In spite of the fact ttr@ativity should
be an integral part of our curricula in such a globra that demands
creative individuals to cope with the rapid devehgmt in every field, it
is found, unfortunately, that creative writing inFIE is practically
unknown and unused in EFL teaching in the Egyp&alucational
system” (p.329).

In order to be fully sure of the problem under stgation, the
researcher conducted a pilot study on a sampl® aftilents from first
year secondary school students at EI-Shomout Secprtschool, Al-
Qulyoubia Governorate during the second term ofsttieol year 2017-
2018. The pilot study included a creative writirkglls test prepared by
the researcher. A creative writing rubric adoptexinf Ebrahim (2016)
was used for scoring the EFL creative writing t&&sults indicated that
the average of the students’ scores was (8.47)buat total 16 with
percentage (52.9) %. The results assured the legl & EFL creative
writing skills among the first year secondary sdlstodents.

Statement of the Problem

Despite the EFL creative writing skills' importandest year
secondary studentsseem not to possess its baksc Ski, thisstudy was
an attempt to use literature circles-based progrdevelop their EFL

creative writing skills

Questions of the Study

To search this problem scientifically, the press&tnotly attempted
to answer the following questions:

1) What are the EFL creative short story writinglskequired for
first year secondary school students?

2) What is a literature circles-based programforettgping EFL
creative short story writing skills?

3) What is the effectiveness of the literature lesdrased
programfor developing some EFL creative short staryting skills
among first year secondary school students?

Review of Literature
EFL Creative Writing

There are many definitions of creative writingwés defined as
work in the traditional literary genres of poetsport fiction, the novel,
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the play, and/or the literary essay (Stewart, 1BR4fo Harmer (2001)
creative writing suggests imaginative tasks suchwaing poetry,
stories and play. As defined by May (2007:1) ‘cresatwriting’ means
writing fiction, poetry and script and writing native non-fiction and
writing the feature side of journalism. Creativeiting can be also
defined as the study of writing (including poetfigtion, drama, and
creative non-fiction) and its contexts through tkesaproduction and
reflection on process. Creative writing uses anmynfof writing as an
exemplary subject of study. The creative writingas$ informational, but
it includes imaginative interpretations of the vaowhich encourages the
reader's participation (Bennett, Clarke, Motion&iian, 2008as cited in

Pawliczak, 2015, 2).

Creative writing skills means writing fiction piec@aamely; story,
short story, biography and autobiography aimindeateloping the skills
of plot, characterization, style and word choiafisg and dialogue; as
well as writing nonfiction pieces namely; memoisketch, personal
narrative with the aim of developing the skills érrative, content,
reflection and critical thinking and language (Kdrat
2015).Consequently, creative writing tends to imasee ESL/EFL
students’ ability to express their feelings in &idiand spontaneous
manner, and to convey responses freely in thetigri
Characteristicsand I mportance of Creative Writing

Riabokrys and Mishchenkob (2016) enumerated theoviolg
characteristics of creative writing:

e It creates a pleasant and supportive atmospherepesdotes the
development of group cohesiveness.

¢ |t increases the students’ expectation of succepaiticular tasks and
in learning in general.

e It increases the students’ expectation of suceepaiticular tasks and
in learning in general.

e It makes learning more stimulating and enjoyahbfebbeaking the
monotony of classroom events making learning stawtmg and
enjoyable by increasing the attractiveness of tasks by employing
students as active task participants.

e |t presents and administers tasks in a motivatiy &nd provides
students with regular experiences of success.
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¢ |t builds students’ confidence by providing regutaicouragement and
increases student motivation by promoting coopamatmong the
students and by actively promoting student autonomy

e It increases student satisfaction and offers resvamda motivating
manner.

According to Kirkgpz (2014), there are several reasons for
including creative writing in the language teachipgactices. First,
creative writing helps language development atléwvel of grammar,
vocabulary and discourse. Second, creative wriBngourages more
creative reading and aesthetic reading skillsdg@reént, which
enhances the students' understanding of textuaktrcmtion and
contributes to their writing. In addition, creatiwiting concentrates on
the right side of the brain, which focuses on fegdi physical
sensations, intuition and the like. This leads tbatance between the
logical and the intuitive thinking. It also givesy abpportunity for
students whose hemisphere dominance may not ber&eft where they

can engage in more logical thinking

Norman and Spencer (2005) mentioned that creatntengy helps
learners to express their ideas, engage in théegarocess, and reflect
on their lives. Randolph (2011) stated that usirggaiive writing is both
helpful and more natural because when teachersasients to write on
familiar topics based on their own memories andegrpces, they can
write them in a more comfortable and familiar way.

Maley (2012) indicated the salient differences B=w the
expository writing and creative writing in Tablg:(1

Table (1): The principle differences between the expository
writing and creativewriting

Expository writing Creativewriting
Instrumental Aesthetic
Facts Imagination
External control Internal discipline
Conventions Stretching rules
Logical Intuitive
Analytical Associative
Impersonal Personal
Thinking mode Feeling mode (plus thinking)
Appeal to the intellect Appeal to the senses
Avoidance of ambiguity Creation of multiple mearsng

(Adopted from Maley, 2012:2)

—
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Literature Circles Strategy

In 1994, Daniels developed literature circles (LC$)can be
defined as a reading strategy where students readitérary texts that
link and expand concepts, by which they can be raogaged in reading
and be more motivated as well as get a rich voeapwdnvironment;
share their personal responses in small group sigmu; and then share
the responses with the whole class (Irawati&Sandarir?016). Daniels
(1994) as cited in Varita (2017) has stated thatrdiure circles are
small, peer-led discussion groups whose members bhgsen to read
the same story, poem, article or book. While they @eading, each
member of the group is assigned a portion of thettestudy (either in
or outside of the class), members make notes {them contribute to
the upcoming discussions and each member comdsetgroup with

ideas to share

There are many theories supporting the literatureles. Hsu
(2004:3-6) presented the theories that support liteeature circles
including reading as a process, collaborative legrnRosenblatt’s
reader-response theory, reading-writing connectiamg independent
learning.

Reading as a Processeading is considered a process in small
groups; three other key elements assert such sicoesural talks,
personalization of, and internalization of learning

Collaborative learning: This theory promotes the small, social
group action composed of students with varyingitedst Vygotsky's

(1978) “zone of proximal development” is the mogoted theory

Rosenblatt’'s Reader-response TheonjAccording this theory,
studentsare individually responsible for what timegke of the literary
texts because the student interpretation of tleealy texts derives from
his response through the literary texts, not aratind

Reading-Writing Connection:Integrating reading and writing is
embedded in the literature circles strategy. Stigdenrite their
discussion questions based on what they read lyynpglahe different
roles of discussion director and they interpredimeg in various ways
and share with peers by writing reading logs artdrdry letters.
Moreover, the various activities held during thertture circles session

also emphasize the reading-writing connection
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Independent Learning:Self-generated, problem-solving principle
concentrates on literature circles as well. Untike traditional teacher-
centered classroom where teachers play dominatstguctors, throwing
guestions at students, in literature circles, sitglgenerate their own

guestions for discussion

According to Dugan (1997) and Taylor (2001), litera circles
are based on three areas of theory and researah:fifdt is the
transactional theory of literary reading. Liter&uwircles draws on the
significance of both afferent and efferent readir@nsactions in the
formation of literacy. The afferent stance involtles aesthetic, personal
reactions that a reader has with a text, and tfezegit stance relates to
what information is carried away after reading. Ttamsactional theory
Is also known as reader response theory (Rosenti@®8, 1978), as
readers actively construct meaning through resottsa particular text
and then reflect upon their responses. The secomsdial interaction
and dialogue with others (Vygotskey, 1986). Finallterature circles
builds on evidence suggesting that reading andngriare reciprocal
processes (Tierney & Pearson, 1983).
Clower (2006, 25-27) identified the types of liten& circles to
include: (a) basic literature circles, (b) modifiegkrature circles, (c)
literature circles with roles, (d) nonfiction liegure circles, and (e)
structured literature circles. The present studycencerned with
literature circles with roles.
According to Brown (2002), when introducing litereg circles,
students may assume the following
1. Literary Luminary role: In this role, the studertiqts out interesting
or important passages within the reading

2. lllustrator role: In this role, the student usemediorm of artwork to
represent a significant scene or idea from theimgad

3. Discussion Director role: In this role, the studemites questions that
lead to discussion by the group

4. Connector role: In this role, the student findsresxtions between the
reading material and something outside the texth sas a personal
experience, a topic studied in another class, dliffarent literary
work.

5.Vocabulary Builder role: In this role, the studeldcusses words in
the text that are unusual, interesting, or difficalunderstand.

IE——————————————————————————
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Day (2003) identified these steps in implementirtgrature
circles:
1- The teacher presents the texts in a 'book talké teacher forms

groups

2- Each member in the group is allocated a.role

3- Students complete their reading individually gmeépare for their
literature-circle discussion

4- Discussion takes place within the literatureleir

5- Steps 3 and 4 are repeated until the text rgadioomplete
6- The group, individual group members and the heacevaluate
learning progress

According to Levy (2011), the literature circle clission supports
reading as a drafting process similar to the drgffirocess in writing.
The task sheets offer students a plan, activatimy fgnowledge and
narrowing goals into specific tasks as they intearsonally with the
text. Student responses on task sheets are fadtakthe text, similar to
a first draft of an essay. In the circle discussjostudents have to
collectively construct knowledge for an audienceh&fir peers and, as a
result, their acts of reading move beyond the spakere texts are
vessels from which students extract, spew, and ptlgmforget

information and become acts of dynamic composition

The various roles that students act out in litemtcircles help
them to make predictions, construct visual imagesate connections to
personal experiences and other texts, monitor teading and whether
it makes sense, solve word and text-level problemfexible ways,
summarize what they read, argue with the authod, evaluate the
reading content and the used writing style (Blunpsktt&Yocom,
2002). In literature circles, the students use gnales as a strategy. In
each group, a student is designated as the vocgbelahancer,
summarizer, connector, researcher, or the questi®tegardless of the
role, all are equally important to support comprefien. Through
collaboration, each role is used as a strategymm fdiscussions about
the text. When group members do not understandrd woparticular
part in the story, their peers quickly respond $sist them (Jacobs:

2015)

IE—————————————————
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Stein and Beed (2004) identified four roles thactesrs play
within literature circles. These are: facilitatpgrticipant, mediator, and
active listener. The facilitator role involves theachers encouraging
students’ interaction and talk and to monitor Soameractions that
interfere with the discussion. The second role sidhe teacher as a
participant. This involves teachers interacting raaders by sharing
personal connections, opinions, and questions dhatise from their
personal understanding of the literary text. Thedtiole identifies the
teacher as a mediator. This role involves teachsirg) the facilitator or
the participant talk to encourage students to cocntieeir discussions
about the literary text to their own life experiesand values. The final
role is active listener. This role moves away fregacher dominated
discussions and leaves the control up to groupdsan.

Given the importance of creative writing and thelgpem of lack
of EFL creative writing skills, some researcheradiected a number of
studies for investigating strategies and approachas help students
develop their creative writing skills. Hassan, Bdand Amer’s study
(2018) aimed at enhancing EFL second year secorstage students'
EFL creative writing skills through problem-baseshrining program.
The participants included 60 students. The studyruments were an
EFL creative writing skills questionnaire and EFkeative writing
test.Results indicated the effectiveness of prodlesed learning
program in developing EFL creative writing skillmang second year
secondary stage students.

Qoura, El Hadidy and ElI-Mahdy (2018) investigatled éffect of
a program based on short stories to develop EFbnsicy school
students' creative writing skills (fluency, flexiby, originality and
elaboration).The participants of the study condisie 60 girls divided
into two groups: an experimental group and a cérmgroup from first
year secondary school students of SinbellaweinS&rgnSchool for
Girls. Two instruments were constructed; a questme of creative
writing skills to determine the most important drea writing skills for
first year secondary school students and a creatntegpre-post test.
The results indicated that the use of short stoilyaaced the creative
writing skills of first year secondary school stote

Mohammed, Abd-Alaziz and El-Banna (2018) investgéte
effect of using ane-learning environment for enlr@gpcreative writing
skillsamong secondary school EFL students. Paaintg were 60 first
yearsecondary school students from BaroutSecon8anpol forboys,

I—————————————————————
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Beni-Suef Governorate. The participants weredividied a control
group (N=30) and an experimental group(N=30). lments of the
study included: a creative writing skills checklgstd a creative writing
pre-posttest. The results indicated that the exiegrbased instructional
course brought about significant results in enhanckEFL creative
writing sub-skills first year secondary school snts.

Al Morshidy (2020) investigated the effectivenedsusing the
Humanistic Approach to develop EFL creative writsiglls (accuracy,
fluency, flexibility, and originality) of secondargchool students.
Participants were 64 students from first year sdaonstage students at
Islam Mohammed Negm Secondary School for Boys arld @ho were
assigned into two groups: an experimental group3@=and a control
group (N=32). An EFL creative writing skills cheistl and creative
writing skills pre-post test and a scoring rubrieres used. Results
revealed that teaching through the Humanistic Aaginodeveloped the
students' EFL creative writing skills.

Farag (2020) aimed at developing EFL creative mgitskills
(accuracy, fluency, flexibility, originality and aboration) via using the
imaginative approach. Participants were 56 studemtslled in the first
year secondary stage, ExperimentalLanguageSchusttuinents were
two equivalent versions of the EFL creative writsliglls test to be used
as a pre-post test and a scoring rubric. Resutsated that using the
imaginative approach was effective in developingL Efist year
secondary school students' creative writing skills.

Literature Circlesand Writing

In the literature circles, reading interactionseaf§ positively
writing skills in general; they also support greaparticipation and
involvement as students share and shape their ominbn paper.
Teachers can assign engaging and challenging grotipg activities
that develop students’ critical thinking, such dsasing a different
ending to a short story, writing a short critiqwe, addressing writing
prompts that reflect knowledge of what they havadr@Nebb, Nemer,
Chizhik&Sugrue, 1998). Literature circles allow faumerous extension
activities such as: “writing a song about your hodé&signing a map of
the setting of your book, making puppets and wgitnscript from the
scene you choose, creating a story banner aboumportant aspect
from your book, advertising the book, writing a neamding, and
reporting an interview with a character (Hsu, 2004)

I——————————.—————.————~
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Daniels (2006) showed that using written conveosatiin the
class helps students write notes to each othertdbeueading, passing
them back and forth in the class. They can alstevgtiters to each other
to be answered. Consequently, Dimitriou (2007)eskathat through
group discussion of L2 texts, students' groups wadsle to generate
topics for discussion and writing assignments. KkoZd008) also
mentioned that literature circles allow for mearihgwriting to take
place along with the reading as they combine repadind writing to
complete a goal. The role sheets encourage stuttentste about a text

in relation to the role they must perform as a mends their group

On the other hand, given the importance of theditee circles
strategy in developing EFL creative writing skillspme researchers
were interested in investigating the strategy. Thiscern exhibited itself
in conducting a number of studies to investigagedffectiveness of the
literature circles strategy in developing EFL cneatwriting skills such
afldoda (2016); Seleim, Badawiand Abdel Fattah, (2020) and Helmy

(2020)Eldoda (2016) investigated the effect of usingrditere circles

strategy on developing some EFL creative writingllskamong
secondary school students. Participants were 6fests of first year
secondary at Al-Sadat secondary school in Meet Allkoom- Tala-
Menoufiya Governorate. They were divided into tvguigalent groups:
control and experimental.Results indicated thatditure circles strategy
was effective in developingcreative writing skillmong secondary
school students.

Seleim, Badawi and Abdel Fattah (2020) investigétedeffect of
literature circles on developing EFL creative wgtifor secondary stage
students. A pre-post experimental one group desigs used. The
participants were 40 first year secondary stagelestis. A creative
writing pre/post test was used to measure the stadperformance in
creative writing. Results indicated the effectivemeof the literature
circles strategy in developing EFL creative writinghong secondary
stage students.

Helmy (2020) investigated the effect of a prograsdoh on
literature circles on developing creative writifglls andmotivation for
writing of EFL student-teachers at Women’'s Collége, Shams
University. The study adopted the one-group resegsign.Two
instruments were used: a pre-post creativewritiegt &and a writing
motivation scale. Participants were asample of @&th year student-
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teachers of English at Women’sCollege. The resniltshestudy have
shown that the proposed literature circles prognaaseffective in
developing the participants’ creative fiction wmgskills, namely; plot,
characterization, dialogue, setting and languatestypnd non-fiction
skills which are; narrative, organization, voicedadguage use. The
program also proved to be effective in increasinging motivation of

EFL prospective teachers

Method

Participants of the Study

The present study participantswere one intact c{&ss33) of first
year secondary school studentsat EI-Shomout El-Moska Secondary

School, Benha, Qalioubiya Governorate, Egyptdutimg first term of

the school year 2020/2021.

Resear ch Design

The present study followed a pre-test/post-teseenpental one
group design.

I nstruments and Materials of the Study

The following instruments have been developed:

(1) An EFL creative short story writing skills chist to identify the
required creative short story writing skills forsti year secondary
school students.

(2) An EFL creative short story writing skillspregi test.

(3) A rubric for scoring the EFL creative shourgtwriting skills test.

(4) A literature circles-based program.

The EFL Creative Short Story Writing Skills Checklist

The checklist of EFL creative short story writinglsk was
prepared to identify the EFL creative short stomting skills required
for first year secondary school students, thenngethese skills in their
final version in an EFL creative short story wrgtiohecklist.

The EFL creative short story writing checklist faththe basis
for:

e Determining the EFL creative short story writingliskrequired for

first year secondary school students.

e Preparing a creative short story writing pre-pest.t

e Designing a program for implementing a literatunecle based

program.
To determine the EFL creative short story writikgjls suitable
for first year secondary school students, the prtestdy researcher
reviewed:
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1. Ministry of Education (2020-2021) Directives forrggal secondary
school teachers.

2. Ministry of Education (2020-2021) Teacher’'s guider f‘Hello:
English for secondary school year one.

3. Ministry of Education (2020-2021) Students’ bookeltd: English for
secondary school year one.

4. The literature related to the area of creativertsbiry writingskills
and sub-skills such asAnderson (1989),Lucke (1288)(2005),King
(2010), Bell (2011), James (2011), Al-Alami (2019)&l-Sweedy
(2019).

5. Some EFL creative writingstudies that aimed at tgreg secondary
school students’ EFL creative writingskills, such Abdel Barry
(2016),Ebrahim (2016),Eldoda (2016),Hamed, MohamarediSeleim
(2016), Zidan (2016),Abdel Barry,Edrees,El Maghrabgpd EIl-
Marsafy (2017),EI-Mahdy (2018),Hassan, Edris andeA2018) and
Qoura, El Hadidy and EI-Mahdy (2018).

The checklist included 10 items representing thé. [EFeative
short story writingskills distributed through thex sdimensions of
creative short story writing elements: charactettirsg, plot, theme,
point of view, and style. The sub-skills of eachmednsion were
presented in a checklist for identifying if it i@ppropriate” or “not
appropriate” by tickingY) in the space provided.

For validating the EFL creative short story writiskjlischecklist,
it was submitted to a panel of jury members of &sts of teaching
methodology in the field of TEFL (N=10) to determithe suitability of
each sub-skill to the creative short story writthghension in which it is
classified and the appropriateness of the skilggesated to first year
secondary school students. The jury members agreed the
appropriateness of the components and skills tolthgear secondary
school students.

The EFL Creative Short Story WritingSkills Pre-Post Test

The researcher prepared the EFL creative show stoting pre-
post test. It was used as a pre and post-tesetdifgd how far first year
secondary school students acquired the EFL creakioe story writing
skills as a result of teaching creative short stamting in English
language using a literature circles based program.

The creative short story writing skills test wasared to measure
first year secondary school students' EFL creasivert story writing
skills classified under six main dimensions: ch@gcsetting, plot,
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theme, point of view, and style.The creative sisidry writing test

consisted of asking students to write two shontiesto In their writing of

each story, they were asked to include:

a. Different types of characterization.

b. Character's development through dialogue, intevastiwith others
and situations.

c. The elements of the setting.

d. Different types of setting.

e. All elements of the plot.

f. Different types and techniques of plot.

g. A clear theme.

h. A suitable point of view.

I. Narrative writing techniques, imagery and literalgvices such as
similes and personification.

For estimating the validity of the EFL creative ghatory
skillstest, It was submitted to a panel of jury nbems (N=10) of EFL
curricula and teaching methods experts who assdéndthe test was
valid.

Internal Consistency Validity

The test was piloted to a sample of 30 first yesnosdary stage
students, other than the experimental group, inftls¢ term of the
academic year 2020/2021. The researcher usedti@adtiBackage for
the Social Science (SPSS) program (version 18)ekimmating the
internal consistency validity in two methods:

A) Estimating the internal consistency among théfecgnt
dimensions of the test and each other.

B) Estimating the internal consistency among tis¢ dgmensions
and the overall mark for the test.

A)Estimating the internal consistency validity among the
different dimensions of the test and each other

To estimate the internal consistency validity amdimg different
dimensions of the test and each other, the cowektbetween the
students' scores in each dimension of the testredscores in the other
dimensions were calculated using the Pearson atioel coefficients.
Table (2) indicates these correlations.
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Table (2): The correlations between the scores of each
dimension in the creative writing test and the scores of the other

dimensions usi ng the Pear son correlation coefficients

tion

Style Point of view | Theme | Plot Setting SKills

0.398* 0.649** 0.542** | 0.435* | 0.467** | Character
0.364* 0.640** 0.665** | 0.369* Setting
0.524** 0.390* 0.804* Plot

0.505** 0.689** Theme

Point of view
Style
*, Correlation is significant at the 0.05 level .*€orrelation is significant at the 0.01 level

Table (2) indicates that all correlationsare sigaiitat the 0.05
and 0.01 levels. This indicates the internal cdestsy among the
different dimensions of the test and each other.

B) Estimating the internal consistency validity among the test
dimensions and the over all scor eof the test

To estimate the internal consistency validity amahg test
dimensions and the overall score of the test, theelations between the
students' scores in each dimension of the testrendverall score of the
test were calculated using the Pearson correlabefficients. Table (3)
indicates these correlations.

Table (3): The correlations between the scores of each
dimension in the creative writing test and the overall score of the test
using the Pear son corr elation coefficients

Style Point of | Theme | Plot Setting | Character | Skills
view

0.453* | 0.746** | 0.749** | 0.614** | 0.586** | 0.662** | Correlation

*, Correlation is significant at the 0.05 level *®orrelation is significant at the 0.01 level

Table (3) indicates that all correlationsare sigaiitat the 0.05
and0.01 levels. This indicates the internal coaas validity among the
different dimensions of the test and the overailss.
Discriminant Validity

The scores of 27 % of the participants who scdnedhighest and
27 % of those who scored the lowest of the pilobgda (N=30) were
calculated using Mann-Whitney Test to estimate ignificant
differences between these means. Table (4) shosvs$intdings of the
differences between the mean rank and Z- valuedmeiwhe two groups.
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Table (4): The findings of the differences between the mean
rank and Z- value of the two high scores and low scores of the EFL

creative short storz writing skillstest

A Sig. | Z- Value | Sum of Ranks | Mean Rank Group
100 12.50 The highest group
level students
0-01 3.414 36 4.50 The lowest group level
students

Table (4) shows that there is statistically sigafit difference at
the level 0.01 between the two groups' levels. Adiogly, the EFL
creative short story writing skills test is of hidgvel of discriminant
validity.

Reliability of the EFL Creative Short Story skills Test

Test-Retest Reliability M ethod

In order to establish the reliability of the creatishort story
writing test, the test was piloted to a sample idcdt fyear secondary
school students in EI-ShomoutEIl-Moshtaraka Secg/8tdnool in Benha
(N=30), other than the study sample, during th&t term of the school
year 2020-2021. Then, the test was re-administafted two weeks to
the same sample. The Pearson correlation coefficibetween the
results of the first and second application of test were calculated
using SPSS program (Version. 18). ThePearson iélaborrelation
coefficients between the two applications in eadhskill and the test as
a whole were statistically significant at the Ol@lel. Table (5) indicates
the test-retest reliability correlation coefficisnof the EFL creative
writing skills test.

Table (5): The test-retest reliability correlation coefficients of
the EFL creativewriting skillstest

the test ag Style Point of | Theme Plot Setting Character | Skills
a whole view
0.942** 0.737* | 0.917* | 0.881** | 0.851** | 0.659** | 0.719** Correlation

**_ Correlation is significant at the 0.01 level

Table (5) indicates that all the reliability coatbn coefficients
are high and are statistically significant at th@10level. Accordingly,
the EFL creative short story writing skills test iisliable in each
dimension of the test and the test as a whole.
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Scoring Rubric of the EFL Creative Short Story Writing Test

An analytical rubric for scoringthe EFL creative osgh story
writing skills test was used. The analytical rubwas developed by
reviewing the literature related to EFL creativatwg such asGriffin
and Ana (2005); Morris and Sharpin (2013); Mozaffari (2013);Abdel
Razik (2019) and Abdel Razik, Khater, Hussein arnad (2019)and
El-Sweedy (2019). The purpose of theanalytical inutMas to score the
students' responses to the EFL creative short stoijng skills test.
This rubric included a detailed description of eawhthe six main
elements of the creative short story writing skibst and the 10 sub-
skills in order to help in scoring each students short stories. The
rubric included a scale of four where (4) represdmgh, (3) represents
middle, (2) represents low and (1) representsdve$t.

The Experimental Procedures of the Study

Procedures of Selecting the Study Sample

During the first term of the school year 2020-20&ldents were
selected from EI-Shomout El-Moshtaraka secondahpacin Benha,
Qalyoubia Governorate, Egypt. The present studfignaants were one
intact class that served as the experimental g(bl#33) which were
taught by the researcher through a literatureasrblased program.

Pre-testing
The EFL creative short story writing skills prettesas applied to
the students of the experimental group in Decen#i0.

Experimentation

An EFL creative short story writing skills pre tegas applied to
the students of the experimental group (pre-tds$ign, the experimental
group (N=33) was taught using the literature cgdd@sed program. The
sessions were divided as follow: The first sessi@s an orientation
session about the importance of EFL creative sistoty writing.
Sessions 2, 3, 4, 5, 6and 7 were instructionaliessn which the
literature circles-based program was used as diqgganf teaching the
elements of short story.

Post-testing

After finishing teaching using the literature ceslbased program,
the EFL creative short story writing skills testsn&-applied to students
in the experimental groups (post-test) on Jan2g]1.

I T S —-
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TheLiterature Circles based Program

Objective of the Program

The objective of the literature circles-based paogmwas intended
to develop the °1 year secondary school students' EFL creative short
story writing

The Content used during Program Application

This study focused on short stories as the learmatgrial. Five
short stories were used. The present study used stowies of "The
Story of an Hour", "Little Red Riding Hood", "Allnmer in a Day",
"The Necklace" and "The Gift of the Magi". Theseodhstories were
chosen according to their suitability fof year secondary stage students'
linguistic levels and their creative short storyting skills levels.

Time Duration of the Program

Due to The Corona virus, the school administrateExommended
administering the program in an intensive form sithe number of
people infected was increasing and plans were pdpéor using
blended learning. The application of the prograciuded 7 extensive
sessions during the first semester of the schaml 820-2021. The time
of the orientation session was 60minutes. The viollg sessions lasted
for 120 minutes.

The Implementation of the Literature Circles-Based Program

Before applying the literature circles based prograthe
researcher prepared Handouts, posters and Powerp@sentations.
She used PowerPoint presentations during the sssi®m be more
attractive to the students. In addition, in eachs&m, the researcher
distributed copies of the attached handouts andstiwet story used
during the session (the teacher distributed shortes before the next
session and asked students to read them at horsavto time) and
presented the short stories via PowerPoint acogrtinthe guiding
procedures of each session. Moreover, the reseamiepared also
copies of literature circles role sheets and copiesvork sheets for
different activities.

The instructional sessions had gone through tHewolg steps:
the teacher assigned a short story text, the teanhde copies of the
literature circles role sheets (Summarizer, DisoussDirector,
Connector, illustrator and Vocabulary enricherg teacher divided the
class into groups of 5 by their choices, each groupse a name, the
teacher assigned roles and illustrated the roleawh member in the
group, the teacher gave each member in the gradipeniLC role sheet,

7] e ——-
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the teacher modeled roles to students, the teadked students in each
group to read the short story text, discussion ptesnmand guiding
questions were provided to guide learners’ readind stimulate their
responses (the literature circles role sheets)esis participated in
meaningful discussion of their story using the rsieets as a guide for
the discussion, and students complete worksheets.
Instructional Aidsand Materials of the Program

The following instructional aids and materialsweised through
program application:
1) Short stories texts.
2) Whiteboard.
3) Notebook/pen or pencil.
4) Printed handouts.
5) PowerPoint presentations.
6) Students' worksheets.

Assessment Techniques used through Program Application

Formative assessment aimed at assessing studentgegs in
creative short story writing skills and providingetm with the required
feedback. The formative assessmentwas done thringgkessions (i.e.
free writing activities used during literature ¢&€ sessions).Summative
assessment was conducted after finishing the prognaplementation
sessions. It aimed at identifying whether the abjes of the program
had been achieved and investigating the effecta®ioé the a literature
circles based program in developing first year sdaoy school students'
EFL creative short story writing. Thus, the summmatiassessment
included the post-testing of students using the EFfdative short story
writing test.

Findings of the Study

The researcher used Statistical Package for S8ciahce (SPSS)
computer software-version 18 to analyze data giznely and
qualitatively.

Findings of the First Hypothesis

The first main hypothesis in the present studyest#hat: "There is
a statistically significant difference between thee and post mean
scores of the study participantstie overall EFL creative writing skills
in favor of the post assessment."

For verifying the first hypothesis, Paired-Sampletest was
calculated for the pre and post mean scores op#ngcipants of the
study in the overall EFL creative writing skillsteTo estimatethe effect

[ ] S —"- T
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size of the experimental treatment in the over&lL EEreative writing
skills, the Eta square formulg®( was calculated. Table (6)presents the
findingsof the t-test between the pre assessmehthenpost assessment
of the2 study participants in the overall EFL creativriting skills test
and §°).

Table (6): The findings of the t-test and (y?)between the mean
scores of the pre assessment and the post assessment of the study
participantsin the overall EFL creativewriting skills test

a DF | t- Std. No.

Sg | ™ Ve | Dovgn Mo | | Tes

001 | | 1861 Pre
164

Table (6) shows that there is a statistically gigant difference at
0.01 between the pre and post mean scores of ukdg participants in
the overall EFL creative writing skills test in fav of the post
assessment.Therefore, the first main hypothestenéirmed.The effect
size of the treatment)2) on the overall EFL creative writingskills test i
(0.91), which is a high value. The difference canakiributed to the use
of literature circles based program. Thus, thet fingpothesis was
accepted.

The first main hypothesis has six sub-hypothesdisgewith the
six dimensions of the EFL creative writing skillsor verifying these
sub-hypotheses related to character, setting, fetme, point of view,
and style dimensions, Paired-Samples t-test wasuledéd. To
estimatethe effect size of the experimental treatm& the six
dimensions of EFL creative writing, the Eta squémemula ) was
calculated. Table (7)presents the findings of tbest between the pre
assessment and the post assessment of the stuayppats in the six
dimensions of EFL creative writing skillsangf)

2 Skills

Creative
writing

e
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Table (7): The findings of the t-testand (1°) between the mean
scores of the pre assessment and the post assessment of the study
participants in the six dimensions of the EFL creative writing skills

t- Std'. . Mean No. Test | Skills
value | Deviation

test

o
Sig.

0.01

0.01

0.01

0.01

DF

32

32

32

32

12.73

o3 Pre

14.04

17.83

Post

Character

Plot

Theme

Point of view

069 205 |33 | Post

Table (7) shows that there is a statistically gigant difference at
0.01 between the pre and post mean scores of tkdg participants in
the six dimensions of the EFL creative writing ksktkest in favor of the
post assessment.Therefore, all the six sub-hypeghefthe first main
hypothesis are accepted.The effect size of théntexet (;2) on the six
dimensions of EFL creative writing ranged betwe8r6§ and 0.92),
which are high values. The differences can bebaitied to the use of
literature circles-based program.

Findings of the Qualitative Analysis

In this section, results of qualitative analysistio¢ participants'
performance on the creative short story writinglskare presented in
terms of the experimental group students' actuageiof the creative
writing dimensions (the character, setting, thephet, point of view and
style) when answering the EFL creative short stekills test. The
qualitative analysis was done through analyzingetts' writings before
and after the experiment being taught using therditre-based
enrichment program supported by examples of stgtsctipts.

0.01 | 32

7.43 Style
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Characters

Concerning the participants' skills related to ¢haracters of the
short story before the experiment, the participahtsnot go in-depth
with description. Students did not use direct aliriect characterization
techniqgues as the students did not attempt anylamwent of the
character. They introduced the characters by th@mes only. On the
other hand, after the experiment, the studentsritbeskc the different
characters using more than two different chara@an techniques.
Most of the students introduced their charactergheyr actions, feeling
and thoughts. Students developed the charactensghrdifferent means
but more through dialogue and interactions. Forngta, Yasmeen
wrote "Ali is a good student. He is tall and slim. Hehsteen years old.
His friends like him very much because he is bawd honest. He goes
to school early in the morning. He wears a schoofarm..!" The main
character of the short story is Ali. Yasmeen désdithe character's
physical appearance (direct characterization) dasgr how the
character looks like. She wrotelé wears a school uniform.tiescribing
how the character is dressed. She wtble is tall and slim".She used
character traits for examplgood, brave and honestShe wrote about
the character actidiHe goes to school early in the morningtescribing
"What does the character do?". She also used@yd@a She wrotdie
said "Here is your moneyThis describes how the character speaks to
the other characters and reveals the personaliglisfcharacter in the
story. She also described how the character spaadtsbehaves. She
wrote: He said "Let's play in the school yard. They agreedplay
together..." She also wroteHe said to himself "I should search for the
lost money."These dialogues reveal the internal dialogue and the
character felt about other characters in the stffhe indirect
characterization).

Setting

Concerning the participants' skills related togk#ing of the short
story before the experiment, the students' usageeitihg was unclear
(the student has difficulty stating when and white story happened).
The students described the setting using few detdibst of the students
started with "Once up a time...". In addition, thaedgnts did not use
sensory details. On the other hand, after the é@xpet, the students'
usage of setting was clear. The students desctiiigesetting using many
vivid descriptive words to tell when and where shary happened. They
used all the five senses details in their writifighe short story. Most of
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the time, they used integral setting not a backdyop. For example,
Hossam wroté€ln a sunny day at two o'clock afternoon,.déscribing
when the story took place. He also wrbtéere was an old man, who
could not walk. He wanted to cross the road..." ' tailway station,
while he was waiting for the train to come .déscribing where the
events took place. He also used some sensorysistaoh asHe heard
the sounds of trains" "He feels the heat of thé',sde smelt the scent of
coffee and freshly baked breads", He saw a bedauivioman, her
perfumed scent hanging in the air"

Plot

Concerning plot of the short story before the eixpent, the
students presented a confusing sequence of evEmésstudents had
difficulty in developing the five elements of pldthe students used one
type of plot in different stories and it was notitgble to most elements
of the story. They did not use any techniques of pl different stories.
On the other hand, after the experiment, the stsdecluded most of
the plot elements (Exposition, Conflict: Rising iant Climax and
Falling action and Resolution). They presented esvémat create clear
narrative. The students developed the plot withmmihg verbose. They
used different types of plots in different storileat are suitable to the all
other elements of the story (e.g. Man versus marhwnan versus
nature). They also used different appropriate teglas of plot in
different stories (e.g. suspense and foreshadowlrmy) example, Ehab
used all the plot elements. He showed events tkatea clear narrative.
He wrote Maher is a farmer. He is 35 years old. He alwayamsea
galabeya. He always goes to the field everydakemorning. He plants
and waters his field. He feeds his animals. Heeipfal and cooperative.
He always helps his neighbours in the field... Higlmgour Ahmed is 25
years old. He was slim and weak. He wears glasseke.has two
buffalos and a cow. (Exposition)One day, afternoon while Ahmed was
planting his field, one of his buffalos walked delil down in the canal...
(Rising action)Ahmed went to his neighbour Maher and asked for his
help...Maher quickly brings the rope from his cartlaasked help from
other farmers. He swam in the canal and tied thiéalbm and asked the
farmers to lift it. They tried many times but theguld not lift it
(Climax). Suddenly, Maher got an idea. He said" Let's putesgtones
near the edge of the canal to help the buffaloaggtthe canal" Maher
and the farmers started to put huge stones nearetge of the canal
(Falling action)All the farmers pulled the buffalo with the ropedahe
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buffalo used these stones to get out the cgRasolution). Ehab used the
struggle which is based on an external force oatsitk's self (character
VS. nature) - Struggle against environment. He alssd foreshadowing
technique that is suitable to all other elementghefstory. He wrote at
the beginning of the storyThere was a rope in his cartHe used a hint
or clue to suggest event that will occur laterhie story foreshadows a
future event in the story that he will use to hie buffalo to save it.

Theme

Before the experiment, the students used few det@aihighlight
the theme of the story. They wrote a story withtimeme. Their stories
lacked meaning or purpose. On the other hand, tifteexperiment, the
students used theme very effectively with one oramssues shown. The
students use many details that highlighted the ¢hefrthe story. Their
stories strongly implied or powerfully stated clead insightful themes.
For example, Mohammed wrot&/hen the winter came, the leaves had
fallen and the grass was dry. The green shopperraling to eat. It
started to snow and he had no where to go. He thiohhg would die of
hunger and cold. On the other hand, the Ant wasyamg the fruits of
his work. He had a nice home and plenty to eatnTtee grasshopper
regretted not working hard when he should hawohammed used
many details to highlight the theme of the storgs&d on the previous
analysis, the story strongly implies "hard work"ig¥his the insightful
theme.

Point of View

Before the experiment, the students wrote a statly no clear
narrator. They wrote different stories with no clpaint of view. On the
other hand, after the experiment, most of the stisderote their stories
with a clear narrator, telling their stories fronmultiple perspectives.
Some of students used third person. For exampleeiMarote the story
through third person (Omnishent) point of view ke twriter is not a
character in the short story, but can see intomhels of all characters
and can write what the character say and do. Uiegthird person
omniscient point of view, the reader can discovheatall the characters
do, think, feel and see. Mazen used third persaangm heFor
example, Mazen wrotéHe was walking in the street in a rainy day when
he felt hungry. He cried a lot because he did raatehenough money to
buy food. He looked for a house to ask for food.wéat to a nearby
house and knocked on the doorMénnaAllah used first personpoint of
view;she wroté'My grandpa and | went camping in the mountains..." "
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had never been more excited to hear those wordd. cbuld feel my
heart pounding..."She wrote from the first point of view because the
writer is one of the characters in the short st8he used pronouns like |
and my. She presented her thoughts and feelingsndiuthe thoughts
and feeling of other characters.

Style

Concerning the participants' skills related to tlesof the short
story before the experiment, the students usetefaly devices was
limited, their writing lacked sensory language s meaning was not
clear and the characters and expressions wereidtand rich. On the
other hand, after the experiment, most of the stisdeised some
narrative techniques and imagery that are apprep(eag. varying short
and long sentences, appealing to the five seng#gshoMding details to
create suspense). They used many different litedmyices such as
(imagery, similes and personification) that wergrapriate to make
meaning clearer and characters and expressionsvivigteand rich. For
example, Fatma wrotel'he soft white sand warmed my feet as | strolled
home after a day at the beach..." The sun was a toyghow disc
shinning on the blue sea. (ilnagery). She wrotéThe car was as fast as
a flash of lightening.!(simile). She also wroté'The car happily
squealed down the high way.(personification). She also used the five
senses, withholding details to create suspensewgbie "l listened to
the voice of the seller of cookies" "The scentoakees was wonderful”
"The soft white sand warmed my feet" "l saw thehbragplor of the sea
water" "The sea water was saltiness"

Discussion and I nterpretation of Results

This part is concerned with the discussion andpnétation of the
previously mentioned findings. The results are used and interpreted
in the light of the study hypotheses.

The present study aimed to develop first year sgagnschool
students' EFL creative writing using the literatameles-based program.
The study findings revealed that there was a 8tatlly significant
difference at 0.01 between the pre-and post assessai the study
participants of EFL creative writing skills in favoof the post-
assessment. The study participants showed a gmgatovement in
overall EFL creative short story writing skills the post test compared
to the pre-test. Moreover, all the six sub-skillstbe EFL creative
writing skills test have been improved. This resaight be attributed to
different reasons: First, the adoption of authelitiezature is thought to
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be of great effect on the students' EFL creativiangrskills as the study
of literature enables students to interact meanihgiwith a literary

work. It provides students with real authentic laage which

significantly developed the students' language skills. This result is
consistent with Broekkamp, Janssen and Bergh (200®husamy,

Mohamd, Ghazaliand Michael (2010)and Adam andBal{k@15).

Second, usage of the literature circles-based anogturing the
sessions allowed for meaningful writing to takecplaalong with the
reading as the students combined reading and gritirachieve a goal.
The role sheets(Summarizer, Discussion Directonn@otor, Illustrator
and Vocabulary enricher) encouraged students ttevafout a text in
relation to the role they must perform as a menddfetheir group.
Through collaboration, each role in the literaterecle contributed to
form discussions questions about the reading kegtoup members did
not understand a word or particular part in thertsktory, their peers
helped them and responded to assist them.

Third, the researcher exposed students to a varfetiport stories
covering the six main dimensions of the EFL creastiort story writing
skills (character, setting, plot, theme, point oéw, and style).The
researcher's coverage of these dimensions motisitetnts to model
them in their writings. Fourth, the researcher udesgtussion prompts
and guiding questions during the literature circéessions to guide
students' reading and to stimulate their respofibediterature response
role sheets). In addition, the researcher's usafe® writing activities
during literature circles sessions helped asseskests' progress in the
EFL creative short story writing skills and to pide them with the
required feedback (self, peer, or teacher feedback)

Fifth, using the literature discussion circles &bl the students to
focus their thoughts during the discussion and megathem in a written
summary and response as Wiggins (2000) stated.nSgvkterature
circles served as launching devices or scaffol@dg ttelped students
generate ideas and their own thoughtful convenmsstebout what they
have read. This agrees with Brabham and Vallum@QRadn addition,
literature circles allowed for meaningful writing take place along with
the reading as they combine reading and writingdmplete a goalas
Kozak (2008)suggested.

Findings of the present study were consistent with following

previous studie&ldoda (2016); Seleim, Badawi and Abdel Fattah
(2020) and Helmy (2020) who indicated that literaticircles had

00—
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positive effect on students' creative writing skilConcerning the EFL

creative writing sub skills, the present study #ny$ revealed the

improvement of the participants in the six dimensioof the EFL
creative writing skills test in favor of the postsassment.Hence, it can
be concluded that developing students’ EFL creatiiegng skills might
be attributed to using the literature circles-bgsegjram.

Conclusion

According to the results of the quantitative andlgative analysis
of the data, it can be concluded that the EFL creahort story writing
skills were developed as a result of the use efdiure circles-based
program. This revealed that the literature cirddased program was
effective for developing the EFL creative shortrgtariting skills.

Recommendations of the Study

Based on the findings and conclusions of the stutyis
recommended that:

1. The literature circles based program provided i@ pinesent study
should be adopted by secondary school teacherseémhing EFL
creative writing skills in the English languagefitst year secondary
school students.

2. EFL creative short story writing skills: charactsetting, plot, theme,
point of view and style should be explicitly taugbtsecondary stage
students.

3. Professional development training programsare reduito EFL
teachers to help them implement the literaturdesrbased program.

4. Teachers should be trained to how to use literaturdes based
program in teaching EFL creative writing skills.

Suggestionsfor Further Research

The following areas are suggested for further retea

1) Investigating the effect of the literature circlessed program on
developing EFL other language skills: listening,eaking and
reading among secondary school students.

2) Investigating the effect of the literature circlemsed program on
developing EFL creativeshort story writing skillsn@ang secondary
school students using different literary genrehsag poetry, novels
and plays.

3) Examining the effect of using other literature-lthstrategies on
developing secondary school students’ EFL creativeng skills.

4) Investigating the effectiveness of literature @szbased programon
developing EFL critical reading skills among secanyd
stagestudents.

5) Replication of the study at various educationalgesa such as
primary, preparatory and university.
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